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 HUDSON SCHOOL COMMITTEE MEETING 

October 23, 2018 

155 Apsley Street – Administration Building 

7:00 p.m. 
 

AGENDA  
 

 
 

I.  Call the Meeting to Order            

                                                                      

 

II.   

I

I

. 

MiMinutes of the Following Meeting Presented for Approval: 
 

Regular Meeting:  October 9, 2018 
 

   

    III. Public Participation:   

     

In order to efficiently conduct the business of the School Committee and provide for public 

input, please keep in mind the following: 

 Speakers should address their issues and concerns, and avoid 

personal attacks; 

 Persons addressing the Committee should refrain from reading long statements. If 

such statements are considered necessary for background material, then these 

statements should be furnished to the Committee prior to the meeting; and 

 Persons addressing the Committee should limit their statements to approximately 

two minutes. 
 

 

      IV. Reports 

1. Report of the Superintendent: Multi-Tiered System of Supports Framework 

(MTSS) 

2. Subcommittee Reports (if needed) 
3. Student Report (if any) 

 

 

    V. Matters for Discussion: 

1. Discussion of the Hudson School Secretarial Association Negotiation Team Members 

 

 

  VI. 

 

 

 
  

Matters for Action:     
                                                                                                  
1. Second  Reading  and Approval of Proposed Adoption of School Committee Policy 

BEDB-E- Agenda Format  

2. Approval of Employment Contract for Cathy Kilcoyne to serve as Director of Pupil 

Services 

3. Approval of 2018 MASC Resolutions 

4. Approval of 2018-2019 Superintendent Evaluation Goals 

5. Approval of Grants Awarded 

6. Approval of Reclassifications of Funds (if needed)  
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7. Items of Interest to the School Committee  
 

  VII. Executive Session/Adjournment: 

 

 

 

   

   

The Agenda reflects topics that the Chairperson reasonably anticipates will be discussed. 
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Hudson School Committee 

Open Session Minutes  
 

Meeting Date:  October 9, 2018  Location:    155 Aspley Street 

 
 

Members present:   Glenn Maston, Steven Smith, Elizabeth Hallsworth, Adam Tracy, Nina Ryan 

and Matthew McDowell 

 

Members absent: George Luoto 
      

Others present: Dr. Marco C. Rodrigues, Superintendent 

 Annamarie O’Donnell, Recording Secretary 

  

       

    I. 

 
 
 
 
 

 
 
 

 

Call the Meeting to Order   7:00 p.m. 
 

The meeting was called to order by Committee Chair, Glenn Maston.  

 

II. 

 

 

 

 

 
 

III. 

 

 
 
 
 

 
 
 

 

IV. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Approval of Minutes: 

                                                    

Regular Meeting:   September 25, 2018 

 

A motion to approve the minutes of September 25, 2018 was made by Mr. Smith and seconded 

by Mr. Tracy.  On a vote of 5-0-1, the motion passed. 

 

Public Participation: 

 

none 

 

 

Reports: 

 

Report of the Superintendent 

  

Dr. Rodrigues reported on the 2018 MCAS Results and the Accountability and Assistance Levels 

with the following highlights: 

 

The system continues to have two different types of components. These components are the 

normative component where we compare Hudson Public Schools to other districts and the 

criterion referenced component where we look  at how we perform when we look at our own 

targets. 

 

The new system discontinues the use of levels- 1,2,3,4,5, and  districts are no longer classified 

on lowest performing school. 
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Accountability Indicators  for Non High School  

 Achievement indicators- scaled scores the students receive 

 Student Growth Percentile 

 English language proficiency 

 Chronic absenteeism (any student with 18 or more absences) 

 

  

Accountability Indicators  for High Schools  

 Achievement indicators- scaled scores the students receive 

 Student Growth Percentile 

 English language proficiency 

 Chronic absenteeism (any student with 18 or more absences) 

 High school completion 

 Drop out rate 

 % of 11th and 12th grade students completing advanced course work 

 

 

Discussion ensued about how about absenteeism is coded. Dr. Rodrigues informed the 

committee that every absence is counted and that there have been conversations with 

DESE about this. 

 

Dr. Rodrigues reported that within the normative component the State has 

classifications to group like schools together. Hudson’s Elementary Schools and 

Quinn Middle School fall into the non- high school- grades 3-8 category. Hudson 

High School falls into the Middle/ High K-12 category. Since Grade 8 is at Hudson 

High, the district does not have a school in the High School category. 

 

Dr. Rodrigues stated that within the criterion referenced component, we look at the 

achievement gap. Every school receives targets from DESE. Each school has groups 

of students that are the lowest performing students. Targets are created for the students 

in those groups that have attended the same school for two consecutive years and are 

not first or second year English Language Learners. 

 

Dr. Rodrigues presented a summary chart of areas where Hudson currently has 

targets. Schools are now categorized as meeting or partially meeting targets. In 2019,  

an additional category of not meeting targets will be added. Three years of data are 

needed to add the not meeting targets category. 

 

Dr. Rodrigues reported where the District is today. As a District, all of our schools are 

not requiring assistance or intervention, and the district as a whole is not requiring 

assistance or intervention. Districts are not assigned an accountability percentile. This 

is the normative piece, which is used to compares schools that are similar. 

 

Mulready Elementary School is categorized as meeting target. 
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Dr. Rodrigues referenced the data available on the DESE reporting website. The 

indicators are listed with possible amount earned, along with what was earned. This 

data is used to calculate percentiles at the district and school level.  

 

Results 

This year results for the 2018 Grade 3-8 are comprised of the new test with scaled 

scores while at the high school the scores are from the legacy test. In 2019, the high 

school will go to the new test with the scaled scores. 

 

For all students, the district had similar results to 2017 with small improvements in ELA. In 

Mathematics the scores are very close to last year, still hovering at a 50/50 split. 50% of 

students are exceeding or meeting expectations, while 50% are partially meeting or not 

meeting expectations. 

 

Dr. Rodrigues stated that scores look different for the students with disabilities group. There 

are fewer students meeting expectations. This is comparable to last year, and is also repeated 

with the English Language Learners group.  

 

Dr. Rodrigues said the high needs group is defined as the English Language Learners, the 

students with disabilities, and the students who are economically disadvantaged. Dr. 

Rodrigues noted that that the District pays attention to where these subgroups are and what 

types of services are provided to them to make sure they continue to make progress 

academically. Results for the high needs group are similar to past year, but as in the past, 

this group that needs the greatest attention. 

 

Discussion ensued as the committee members asked about whether there have been any 

determination of drivers. 

 

Dr. Rodrigues stated that the Curriculum Directors are looking at the results and digging 

down to the student level. If there is particular group that did not do well, then an item 

analysis can be done to dig into the standards and items covered. 

 

Discussion ensued about the 0% proficient or higher scores for the grades 5 and 8 English 

Language Learners in science and technology. Dr. Rodrigues stated that last year, if a student 

needed services they were pulled out of related arts for services due to the schedule and that 

this was one of the drivers for the schedule change at the middle school. 

 

Dr. Rodrigues stated the science scores are our lowest scores. He stated that this needs to be 

weighed when looking at making decisions about what is needed.  Dr. Rodrigues noted that 

this is not a Hudson problem. The state scores in science are the lowest of all the subjects, 

mostly due to the framing how time is distributed at the elementary levels.  Dr. Rodrigues 

pointed out that Hudson Public Schools now has a Curriculum Director in place for science 

to support our teachers and create a culture of science starting at the elementary level. 

 

Discussion ensued as the committee raised questions about how many students are getting 

pulled out of technology and engineering due to the fact these courses are in the related arts. 

Dr. Rodrigues stated that depending on the services needed,some students could be pulled 
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out for two periods per day. The challenge is to try to find a schedule most conducive for 

the student. 

 

Dr. Rodrigues reported that there would be multiple conversations to look critically at the 

data. Different groups, including Delta, Curriculum Directors, and the Instructional 

Leadership Teams are looking at the data in different ways 

 

Dr. Rodrigues reported on the Grade 10 Legacy Test. He noted the results are not too 

different from last year. He stated that one thing to keep in mind is that the high school also 

owns grade 8 so when looking at data, we have to segregate that out and look at it separately 

in the 3-8 component. 

 

In addition, he also reported that there are variations in the data for the students with 

disabilities and the English Language Learners. He stated that the more you dissect the data, 

the more variations you find, and the closer you get to the classroom level. 

 

Next, Dr. Rodrigues reported on the Student Growth percentile. This is another important 

measurement in MCAS. Student growth is measured for cohorts of students from year to 

year. The District is moving in the right direction as long as it continues to have good growth.  

If there is a mean of 50 or more in the Student Growth Percentile, the district is in good 

shape by the state calculations and expectations.  

 

In summary, Dr. Rodrigues stated the need to look at the scaled scores, the aggregate, and 

the Student Growth Percentile. There are challenges, but as the data is analyzed, the district 

will see what changes are needed. 

 

Dr. Rodrigues spoke about the Professional Development Day. One of the themes of the day 

was “What is the best way of looking at how students are learning?” The feedback on the 

sessions and the day has been very good.  

 

Discussion ensued regarding the upcoming parent forum to discuss MCAS. A 

recommendation was made to change the date. This forum will be an opportunity for any 

parent to come in with specific questions or concerns regarding MCAS. It is meant to help 

parents understand the new accountability system. 

  

Discussion ensued as the Committee asked about non-test score data. Dr. Rodrigues 

described the way the indicators are scored. A score of 0 is regression, a score of 1 is steady, 

and scores of 2, 3, or 4 show growth. 

 

The Committee asked how many students take the alternate assessment and whether those 

scores are included. Dr. Rodrigues stated that the scoring is on the same idea as the scaled 

scores. 

 

There was a discussion about whether DESE still looked at MCAS participation.  Dr. 

Rodrigues stated that participation is an absolute and lower participation could drop a district 

to the needs assistance level. 
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V. 

 

 

 

 

 

 
 

 

 
 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

Further discussion ensued about how to look at the data. Dr. Rodrigues stated that DESE has 

a program called Edwin Analytics, which has 30 or 40 different standard reports. There is 

also a way to reclassify and get a report on any cohort specified. The new data specialist 

position will be able to look at the data for Hudson cohorts over time. This specialist can 

help identify trends and issues. 

 

Dr. Rodrigues spoke to the DESE DART report. This report compares five or six districts 

that are similar to Hudson Public Schools. This report can be also be customized, although 

some of the more granular data is not available. 

 

The Committee asked if MTSS has been rolled out.  

 

Dr. Rodrigues stated that there has been discussion and as part of the District Improvement 

Plan there is an action step to do a self-assessment. 

 

Subcommittee Reports 
None 

 

Student Report 

None. 

 

 

Matters for Discussion: 

 

1. First Reading of Proposed Adoption of School Committee Policy BEDB-E 

 

Mr. Smith said the Committee had talked about altering the agenda to include an 

official numbered line item for items of interest to the School Committee, and old and 

new business in the items for discussion and items for action. Additionally, the consent 

agenda is proposed. 

 

A recommendation was made to start with old business and continue with  new 

business. The consent agenda will be placed under items for action. 

 

Mr. Smith gave a description of the Consent Agenda to audience. 

 

2. Sub-Committees: Strategic Goals – Meeting Dates 

 

The Strategic Goals Subcommittee will meet on October 15, 2018 and October 24, 

2018 at 7:00 p.m. 

 

3. Parent Forum Feedback  

 

The first parent forum was held on October 4th with approximately ~ 25 

parents/guardians, family members, building principals, teachers and members of the 

School Committee in attendance. The topics discussed included the following: 
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VI. 
 

 

 
 

 

 
 

 

 
 

 

 
 

 

1) Quinn Middle School Schedule 

a) World Language direct study 

b) 6 day rotation 

c) 5th grade in the middle school setting 

d) Need for PE 

e) Lunch schedule not consistent daily 

f) 10 min break not enough time for middle schools 

 

2) Hudson High School Schedule 

a) ARC  

b) Process to make changes 

 

3) Communications 

a) Parent should have a voice 

b) STEM vs. PE at Quinn 

c) Monitor implementation of new schedule 

d) Alternate use of 28 min homeroom time 

e) Parent teacher feedback 

f) Role of Instructional Leadership Teams 

g) Professional climate and culture 

h) Focus of District Improvement Plan 

i) Variety vs. rigor 

j) Grading system across all content areas and grades 

k) Chromebooks 

l) Speech and Language services 

m) Recess policy- clarified policy that recess will not be used as a punishment 

 

Discussion ensued regarding the 28-minute homeroom at Quinn Middle School this 

year. Dr. Rodrigues stated that we can look at being creative with time as long as it 

meets contractual requirements. 

 

Discussion ensued about of the roll out of the High School pilot. Dr. Rodrigues stated 

the logical mechanism for involving parents before the roll out is the school council. In 

response to concerns about the timeline, Dr. Rodrigues said the pilot is a way to gather 

information to inform future decisions. 

 

 

Matters for Action: 

 

1. Second Reading and Approval of Proposed Description of Subcommittees and Other 

School Committee Responsibilities 

 

Discussion ensued about policy for the formation of subcommittees and term. 

 

A motion to approve the Proposed Description of Subcommittees and Other School 

Committee Responsibilities was made by Mr. Smith and seconded by Mr. Tracy.  On 

a vote of 6-0, the motion passed. 
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VII. 

 

 

 

 

 

2. Approval of Hudson High School Drama Society Overnight Field Trip to New York 

City April 9-10, 2019 

 

A motion to approve the Hudson High School Drama Society Overnight Field Trip to 

New York City April 9-10, 2019 was made by Mr. Maston and seconded by Mr. 

Smith. On a vote of 6-0, the motion passed. 

 

 

3. Approval of Grants Awarded 

A motion to approve Grant FY19-312 Emergency Impact Aid for Displaced Students 

in the amount of $26,235.00 was made by Mr. Smith and seconded by Mr. Tracy.  On 

a vote of 6-0, the motion passed. 

 

4. Approval of Reclassifications of Funds (if needed)  

 

A motion to approve the reclassifications of funds as presented, was made by Mr. 

Tracy and seconded by Ms. Hallsworth. On a vote of 6-0, the motion passed. 

 

5. Items of Interest to the School Committee  

 

Ms. Ryan commented about her recent visits to Quinn Middle School and Farley 

Elementary School with Dr. Rodrigues. At Quinn, she said it was a joy to see the 

students. They visited every classroom and saw engaged students and teachers. She 

said that every core class had about 15-18 students and the same was true for the 

related arts, with the exception of one class that had about 25 students. She also stated 

that at Farley they had a very good visit with the teachers and students who were 

excited to have visitors. Many teachers introduced themselves and explained what 

they were doing.  

 

Executive Session/Adjournment 

 

At 8:37 p.m., Committee Chair, Glenn Maston, noted that Executive Session was needed for 

the following reasons: 

 

1. To discuss strategy in preparation for negotiations with union personnel (Hudson 

School Secretarial Association) whereas discussion in an open session may have a 

detrimental effect on the legal position of the Committee. 

 

2. To discuss strategy in preparation for negotiations with non-union personnel      

(Cathy Kilcoyne) whereas discussion in an open session may have a detrimental effect 

on the legal position of the Committee. 

 

Vote by roll call: 

 

 

Mr. Maston                Yes 
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Mr. Smith                   Yes       

Ms. Hallsworth           Yes       

Mr. Tracy                    Yes       

Ms. Ryan                     Yes      

Mr. McDowell             Yes 

 

Committee Chair, Glenn Maston, announced that the Committee would enter Executive 

Session and not return to Public Session.       

                                         

 

                                                                Respectfully submitted, 

 

 

                                                                Elizabeth Hallsworth, Secretary 

                                                                    Hudson School Committee   

   



IV. Report of the Superintendent- Multi Tiered System of Supports Framework (MTSS) 

 



Marco C. Rodrigues, Ed.D. 

Standard I, Indicators I-A,B,C,D,E
Standard II, Indicators II-A,C,E
Standard III, Indicators III-A,B,C
Standard IV, Indicators IV-A,B,D,E

Multi-Tiered System of Supports - MTSS
October 23, 2018



District Standards and Indicators 
I. Leadership and Governance

II. Curriculum and Instruction 

1. Aligned, Consistently Delivered, and Continuously Improving Curriculum

2. Strong Instructional Leadership and Effective Instruction

3. Sufficient Instructional Time

III. Assessment 

1. Data Collection and Dissemination

2. Data-Based Decision-Making

3. Student Assessment 

IV. Human Resources and Professional Development

V. Student Support 

1. Academic Support 

2. Access and Equity

3. Educational Continuity and Student Participation

4. Services and Partnerships to Support Learning

5. Safety 

VI. Financial and Asset Management 



MTSS Committee
Member Name Capacity Member Name Capacity 

Jason Webster Principal Sue Bowen Nurse

Kelly Sardella Principal Angie Flynn Guidance Director

Rachel Scanlon Assistant Principal Deb Lazaros Psychologist 

Bob Knittle Curriculum Director Jeannie Graffeo Wellness Leader

Ana Pimentel World Language Coordinator Erin Goldstein English Learners Director

Cathy Kilcoyne Student Service Director Carlene Ryan English Learners Teacher

Jennifer Letourneau Instructional Coach Maria Garcia Portuguese Parent Liaison

Rachel Brunell Instructional Coach Sandra Maiuri Spanish Parent Liaison

Chad Crogan School Resource Officer Meg Walsh ABA 

Shamus Veo School Resource Officer Christina Shea CHAPS Coordinator 

Meghan Sullivan SHINE Initiative Cheryl Langill SEPAC 

Jennifer Smith Parent Marianne Thompson Paraeducator

Melissa Cronin Teacher (K-2 Rep.) Tina Whalen Paraeducator

Lisette Zinner Teacher (3-4 Rep.) Lara Fensin Teacher (Middle School)

Kiel Maurath Teacher (High School) Hope Marin Sped Teacher (K-2 Rep.)

Maria Ricciuti Sped Teacher (3-4 Rep.) Carrie Attaway Sped Teacher (MS)

Ann Breckenridge Sped Teacher (HS)



MTSS Committee – Process and Charge 
 What is MTSS?

 Video 1 – Definition of MTSS
 DESE MTSS Blueprint
 Definition of MTSS Tiers

 Why does Hudson Public Schools need an MTSS Framework?
 DESE’s District Standards and Indicators
 District Data
 DCAP
 ILT development for 2018-2019
 IST current practices
 Improve quality of referrals to special education evaluation

 How does it work?
 Video 2 – MTSS at the secondary level
 Video 3 – MTSS at the elementary level 

 What is the role and responsibility of the Committee?
 MTSS Framework Overview



Massachusetts Tiered System of Support 



Definition of Tiers of Support 



Definition of Tiers of Support 
 UNIVERSAL SUPPORT: At Tier I, all students are taught using high-quality instruction, and support 

is provided for all students in the general education setting.  Universal (i.e., school-wide) screenings for 
all children are conducted regularly to identify the needs of each and every student.

 TARGETED SUPPORT: At Tier II, based on data from screenings conducted at Tier 1, school teams 
identify students whose academic performance and rate of progress are below what is expected for 
their grade and educational setting. Instructional materials and appropriate progress measures are 
selected based on individual students’ learning needs. Tier II instruction is provided in addition to the 
Tier I core instruction, and educators measure progress regularly (i.e. weekly/biweekly basis).

 INTENSIVE SUPPORT: At Tier III, students who continue to struggle despite high-quality Tier I and 
II instruction, or whose needs are more intense than can be addressed by typical Tier II interventions, 
require the most intensive, and sometimes individualized, instruction. A problem-solving team
typically determines the need for intensive supports based on a variety of assessments that include data 
collected during prior interventions and instruction. More frequent progress monitoring (e.g., hourly, 
daily, or weekly) is used to document progress toward grade level standards. A student’s inadequate 
response to interventions at all three tiers may be used as part of the documentation for special 
education eligibility in relation to a specific learning disability (e.g., a specific learning disability for 
limited progress in academics).



Academic Supports – Tier I
Environment Staff Student Ownership

Schools will allocate time and personnel to allow for 

educators to use assessment data to collaborate and plan 

instruction for students not meeting benchmarks.

Schools will provide time for personnel to meet in the 

Student Support Team to discuss concerns about a 

student, and form an instructional plan.

Educators will identify students who are not reaching 

benchmarks, analyze assessment data, and plan 

instruction that will address their needs.  

Educators will use additional assessments to further 

identify appropriate interventions.

Students will understand their personal goals and 

participate in targeted instruction. 

Based on assessment data, schools will provide 

supplemental instruction to any student in need of 

additional supports or intervention for a targeted skill, in 

order for that student to continue to progress within the 

core instruction.

Educators will explicitly explain goals to students.

Educators will provide additional targeted instruction 

using practices modified to meet students’ needs, and 

will incorporate procedures to maximize student 

motivation, engagement, and confidence. 

Educators will regularly monitor progress and provide 

students with specific feedback (verbal/written) that 

relates to their goals.

Students will stay informed about their progress.

Students will use feedback to improve performance.

Educators will use professional development and 

feedback to improve practice.  

Educators collaborate with peers to further identify 

student needs and plan interventions.

Family Engagement
Schools will provide information about procedures 

available to families who have concerns about their 

child’s progress.

Educators will inform families about student goals, and 

provide updates about progress through reports, 

conferences, and other means, as needed.

Families will communicate with teachers about their 

concerns, participate in conferences and contribute to SST 

meetings, and support their child’s academic growth.



MTSS Framework Evaluation Rubric
FOCUSED QUESTIONS RELATED TO STRATEGIC SUPPORTS TO PROMOTE 

DEEP THINKING AND REFLECTION OF THE MTSS FRAMEWORK

EASE IMPACT SYNERGY SEQUENCING PACING

 Do we know how to do 

this?

 What resources are 

required for these 

supports?

 Can we reallocate 

existing resources or do 

we need to generate 

new resources?

 Are these groups of 

people to whom this is 

really important or who 

is likely to need to be 

persuaded of its 

merits?

 What evidence do we 

have that doing this will 

have a major impact on 

achieving the district’s 

objectives?

 How much of an impact 

will the identified 

supports have in 

improving the district’s 

performance?

 How might these 

supports work 

together?

 Are there any supports 

that are essential to do 

in combination to 

maximize their value?

 Are the supports 

complementary and 

mutually reinforcing?

 Are there any supports 

that are essential to 

start/complete before 

others?

 Are there any quick 

wins?

 Which things can the 

system do well and how 

long will it take?

 Do you have to extend 

your timeframe to 

accomplish the 

support(s)?



District 
Improvement 

Plan 

Instructional 
Leadership 

Team

Multi-Tiered 
System of 
Supports 

Student 

Intersection of Systems   
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ACADEMIC SUPPORTS 

Tier I 

UNIVERSAL SUPPORT: At Tier I, all students are taught using high-quality instruction, and support is provided for all 
students in the general education setting.  Universal (i.e., school-wide) screenings for all children are conducted 
regularly to identify the needs of each and every student. 

Environment Staff Student Ownership 
Schools will implement research-based 
instructional programs with fidelity and with 
flexible grouping/diverse learning 
opportunities based on individual needs of 
students. 

Educators will be trained and prepared to 
use materials and methods effectively: 
o Clearly stated learning expectations and 

goals; 
o Explicit instruction; 
o Strategies to enhance student 

engagement; 
o Scaffolding and support for learners;  
o Specific and frequent purposeful 

feedback based on individual student 
needs. 

Students demonstrate their acquisition of 
learning. 
 
Students will understand learning objectives 
and work to meet goals. 
 
Students will use feedback to improve. 

Schools will provide in-class support to 
enable engagement and active listening. 

Educators will share a clear mission and 
vision using targeted learning opportunities, 
and hold students to high expectations. 

Students will be engaged, active learners 
who demonstrate understanding and work 
toward personal academic goals. 

Schools will conduct academic screening of 
all students with a universal screener, and 
allocate time and personnel for educators to 
analyze assessment data.   

Educators and instructional teams will use 
tests/screener and class data to analyze the 
performance of students on a regularly 
published schedule. 

Students will understand the purpose of 
assessment measures and use them to 
advance their learning.  

Schools will provide professional 
development and common planning time to 
support educators’ use of best practices. 

Educators will develop professionally and 
collaborate with peers to provide best 
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Schools will observe instruction and 
assessment practices on a regular basis to 
ensure high quality practices for diverse 
learners, providing feedback and coaching 
for educators. 

practices in the core curriculum for all 
learners. 
 
 
 
 

Family Engagement 
Schools will promote positive, inclusive, and 
productive relationships with families, using 
a variety of family-friendly forms of 
communication and events. 
 
Schools will proactively provide information 
to families that explains the general 
program/calendar, academic expectations, 
and district-wide assessment measures.   

Educators will engage and communicate 
with families about the curriculum and 
student progress through reports and 
conferences, in an inclusive and productive 
way. 
 
Educators will supply recommendations and 
resources for families to support their 
student’s education. 

Families will communicate with educators, 
attend regular conferences and events, and 
support their child’s education. 
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ACADEMIC SUPPORTS 
Tier II 

TARGETED SUPPORT: At Tier II, based on data from screenings conducted at Tier 1, school teams identify students 
whose academic performance and rate of progress are below what is expected for their grade and educational setting. 
Instructional materials and appropriate progress measures are selected based on individual students’ learning needs. 
Tier II instruction is provided in addition to the Tier I core instruction, and educators measure progress regularly (i.e. 
weekly/biweekly basis). 

Environment Staff Student Ownership 
Schools will allocate time and personnel to 
allow for educators to use assessment data 
to collaborate and plan instruction for 
students not meeting benchmarks. 
 
Schools will provide time for personnel to 
meet in the Student Support Team to discuss 
concerns about a student, and form an 
instructional plan. 

Educators will identify students who are not 
reaching benchmarks, analyze assessment 
data, and plan instruction that will address 
their needs.   
 
Educators will use additional assessments to 
further identify appropriate interventions. 

Students will understand their personal 
goals and participate in targeted instruction.  
 

Based on assessment data, schools will 
provide supplemental instruction to any 
student in need of additional supports or 
intervention for a targeted skill, in order for 
that student to continue to progress within 
the core instruction. 
  
 

Educators will explicitly explain goals to 
students. 
 
Educators will provide additional targeted 
instruction using practices modified to meet 
students’ needs, and will incorporate 
procedures to maximize student motivation, 
engagement, and confidence.  
  
Educators will regularly monitor progress 
and provide students with specific feedback 
(verbal/written) that relates to their goals. 

Students will stay informed about their 
progress. 
 
Students will use feedback to improve 
performance. 
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 Educators will use professional development 
and feedback to improve practice.   
 
Educators collaborate with peers to further 
identify student needs and plan 
interventions. 

 

Family Engagement 

Schools will provide information about 
procedures available to families who have 
concerns about their child’s progress. 
 

Educators will inform families about student 
goals, and provide updates about progress 
through reports, conferences, and other 
means, as needed. 

Families will communicate with teachers 
about their concerns, participate in 
conferences and contribute to SST meetings, 
and support their child’s academic growth. 
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ACADEMIC SUPPORTS 
Tier III 

INTENSIVE SUPPORT: At Tier III, students who continue to struggle despite high-quality Tier I and II instruction, or 
whose needs are more intense than can be addressed by typical Tier II interventions, require the most intensive, and 
sometimes individualized, instruction. A problem-solving team typically determines the need for intensive supports 
based on a variety of assessments that include data collected during prior interventions and instruction. More frequent 
progress monitoring (e.g., hourly, daily, or weekly) is used to document progress toward grade level standards. A 
student’s inadequate response to interventions at all three tiers may be used as part of the documentation for special 
education eligibility in relation to a specific learning disability (e.g., a specific learning disability for limited progress in 
academics). 

Environment Staff Student Ownership 
School personnel will conduct targeted 
assessments of students who are struggling  
with Tier II support, to closely understand 
the student’s learning profile, and match 
interventions to specific student needs. 

Educators provide intensive instruction to 
students in small groups of three or less 
students, or individually. 

Students will understand reasons for 
targeted intervention. 

Schools will provide personnel and time to 
support interventions that will support 
student growth. 
 

Educators collaborate, and use assessment 
data and professional feedback to further 
identify student needs and plan 
interventions. 

 

Schools will share a clear mission and vision 
using targeted learning opportunities. 

Educator’s instruction will include modeling, 
scaffolding, many opportunities for students 
to respond, immediate performance 
feedback, and regular mastery assessments.  
 
Educators will use students’ strengths to 
keep students motivated and engaged, and 
build confidence. 

Students will use feedback to improve 
performance.  
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Schools will share a clear mission and vision 
using targeted learning opportunities. 

Educator’s instruction will include modeling, 
scaffolding, many opportunities for students 
to respond, immediate performance 
feedback, and regular mastery assessments.  
 
Educators will use students’ strengths to 
keep students motivated and engaged, and 
build confidence. 

Students will use feedback to improve 
performance.  
 

Schools will share a clear mission and vision 
using targeted learning opportunities. 

Educator’s instruction will include modeling, 
scaffolding, many opportunities for students 
to respond, immediate performance 
feedback, and regular mastery assessments.  
 
Educators will use students’ strengths to 
keep students motivated and engaged, and 
build confidence. 

Students will use feedback to improve 
performance.  
 

Schools will frequently monitor student’s 
progress with measures specifically matched 
to student’s individual learning goals. 

Educators will monitor progress weekly or 
more frequently. 

Students will stay informed about their 
progress through regular specific feedback, 
relevant to their goals. 

Family Engagement 

Schools will schedule team meetings and 
provide coverage to allow teachers and 
parents to discuss evaluations, goals, and 
progress. 

Educators will regularly communicate with 
families regarding progress. 
Home visits may be scheduled for students 
whose families are not coming to school. 

Families will stay informed and participate in 
team meetings to discuss evaluation results, 
goals, and progress, and will support their 
child’s academic goals.   
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SOCIAL/EMOTIONAL BEHAVIORAL SUPPORTS 
Tier I 

UNIVERSAL SUPPORT: At Tier 1, social/emotional behavioral support is provided for all students in the general 
education setting.  Rules, routines and physical arrangements of the classroom are developed and taught in the 
general education setting to prevent unwanted behaviors and promote social and emotional well-being of all 
students.   Universal (i.e., school-wide) screenings for all children are conducted regularly to identify the needs of each 
and every student. 

Environment Staff Student Ownership 
Schools will create positive social incentives 
for all students for behavioral expectations. 

Educators will teach, model and expect 
positive behavior and prosocial classroom 
skills. 

Students will practice and model expected 
and appropriate behavior. 

Schools will provide consistent 
implementation of expectations to promote 
a safe and supportive environment. 

Educators will develop internal capacity by 
attending training in research-based best 
practices. 
 

Students will provide input regarding best 
practices via multiple means: suggestion 
boxes, student forums, general assemblies, 
class meetings. 

Schools will screen students on behavioral 
expectations using both formal and informal 
means. 
 

Educators will recognize and provide 
specific feedback to students who display 
positive behavior in all aspects of the school 
setting. 
 
Educators will communicate between 
grades and schools regarding students’ 
social and emotional development. 

Students will be responsible for displaying  
positive behavioral  expectations during 
structured and unstructured times 
throughout the day. 

Schools will create a safe community in 
which students are encouraged and have 
means to communicate with staff 
concerning social and emotional difficulties.   
 

Educators will provide students with 
opportunities to problem solve and work on 
social and emotional issues.  
 
 

Students will advocate for themselves and 
participate in problem solving activities. 
 
Students learn skills related to self-
management, responsible decision making, 
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  empathy, positive interpersonal 
relationships, and goal setting. 

Schools will provide staff with training to 
understand how to work with students who 
are experiencing or have experienced 
trauma. 

Educators will help students feel more 
secure by identifying social emotional 
behaviors in students that indicate 
stress/trauma.  

Students will recognize safe seeking 
behaviors while decreasing threat seeking 
behaviors. 

Schools will provide anti-bias training and 
professional development to help staff 
understand issues specific to minority 
populations (LGBTQ, EL, racial, cultural and 
economic differences). 

Educators will have awareness of students’ 
backgrounds and differences, and will 
provide a safe, welcoming, and inclusive 
learning environment for all students. 
 

Students will have meaningful ways to share 
their background, culture, orientation, point 
of view, interests, etc. 

Family Engagement 

Schools will provide information to families 
about behavioral expectations and 
consequences. 
 
Schools will offer events (speakers, social 
events, etc.) to engage families and 
promote a positive, collaborative, and 
inclusive environment. 
 
Schools will provide information about 
procedures available to families who have 
concerns about their child’s progress. 

Educators will provide information to 
families concerning expectations and 
consequences at open house, through class 
newsletters, websites, etc. 
 
Educators will communicate with families 
on a regular basis (conferences, reports) 
about their student’s social/emotional 
development. 

Families will understand expectations, 
communicate with educators and their 
child, and support their child’s social and 
emotional growth. 
 
Families will plan and participate in events, 
and give input into what future events 
would be helpful. 
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SOCIAL/EMOTIONAL BEHAVIORAL SUPPORTS 
Tier II 

TARGETED SUPPORT: At Tier II, based on data from screenings conducted at Tier I, school teams identify students 
whose behavior performance and rate of progress are below what is expected for their grade and educational setting.  
Appropriate progress measures are selected based on individual students’ learning needs. Tier II support is provided in 
addition to the Tier I core support, and educators measure progress regularly (i.e. weekly/biweekly basis). 

Environment Staff Student Ownership 
Schools will use evidence-based methods to 
identify struggling students. 
 

Educators will recognize students who are 
struggling, and collaborate with specialists 
to support the students. 
 

 

Schools will provide time for personnel to 
meet in the Student Support Team to 
discuss concerns about a student, and form 
an instructional plan. 

Educators will collaborate with peers to plan 
interventions. 
 
Educators will explicitly explain goals to 
students. 
 

Students will identify their individual goal 
and work to achieve it. 

Schools will keep formal documentation of 
meetings and data on identified students.  
This is in the form of the ICAP, which follows 
students from elementary through high 
School. 

Educators will track student progress and 
communicate between elementary, middle, 
and high school grade levels via the ICAP 
and transition meetings. 
 

 

Schools will provide personnel and time so 
that students’ specific needs are addressed 
through small group instruction. 
 

Educators will teach targeted instruction in 
the areas of need and generalize the skills 
taught in the general education classroom. 
 
Educators will monitor progress of students 
and share results with colleagues. 
 

Students will actively participate in targeted 
instruction through small groups. 
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Family Engagement 

Schools will refer and/or provide support 
groups and/or services to students and/or 
families. 

Educators will inform families about student 
goals, and provide regular updates about 
progress through reports, conferences, and 
other means, as needed. 
 
Educators will inform families of support 
services available. 

Families will communicate with educators 
about their concerns, and participate in 
conferences and SST meetings. 
 
Families will communicate and collaborate 
with staff around student’s history and 
growth. 
 
Families will consider supports that are 
offered. 
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SOCIAL/EMOTIONAL BEHAVIORAL SUPPORTS 
Tier III 

INTENSIVE SUPPORT: At Tier III, students who continue to struggle despite high-quality Tier I and II support, or whose 
needs are more intense than can be addressed by typical Tier II interventions, require the most intensive, and 
sometimes individualized, support. A problem-solving team typically determines the need for intensive supports 
based on a variety of assessments that include data collected during prior interventions and instruction. More 
frequent progress monitoring (e.g., hourly, daily, or weekly) is used to document progress toward grade level 
standards. A student’s inadequate response to interventions at all three tiers may be used as part of the 
documentation for special education eligibility in relation to a specific learning disability (e.g., a specific learning 
disability for limited progress in social/ emotional areas). 

Environment Staff Student Ownership 
Schools will formally document meetings 
and data on identified students. 

School Psychologist or BCBA or School 
Adjustment Counselor or additional 
qualified individual teacher will observe 
student and collaborate with colleagues 
around recommendations. 
 

 
 

Schools will do additional testing/ 
observations if deemed appropriate 
(academic, psychological, OT/PT, etc.). 

 

Educators will conduct assessments, analyze 
assessments, and set goals. 
 
Educators will explicitly explain the goal to 
the student. 
 

Student will participate in assessments, 
observations and goal setting. 

Schools will provide 1:1 therapy, counseling 
or small group work (cognitive or behavioral 
therapy). 

Educators will work with the students to 
meet the student’s goal, monitoring 
progress and giving specific feedback 
related to the goal. 
 

Student will actively participate in 
therapy/counseling/small group work. 
Students use feedback to develop skills. 
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Schools will provide a sub-separate 
program, if necessary. 

Educators individualize instruction and 
support based on the student’s needs. 
 

Students participate in a sub-separate 
program. 

Family Engagement 

Schools may refer families to outside 
behavior specialists. 

Educators may do home visits if necessary. Families will communicate and collaborate 
with the school and consider referrals. 
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ATTENDANCE SUPPORTS 
Tier I 

UNIVERSAL SUPPORT:                                    Students Missing Less Than 5% 

Environment Staff Student Ownership 
Schools will set the expectation that 
attendance matters and communicate the 
policy with all parties involved.   
 
Schools will ensure before and after school 
care is accessible to all, affordable, and 
provides early hours and half-day care. 
 
School will make connections with local 
organizations, after school activities, etc. in 
order to support student attendance. 

Educators and Administrators will set 
policies that are district-wide, clear and 
consistent, and appropriate as related to 
tardiness/absences, so that everyone is on 
the same page (teachers, coaches, students, 
and families).   
 
Educators will acknowledge and celebrate 
student attendance.  Educators will helps 
students and families set goals for 
attendance. 

Students will arrive to school on-time and 
attend school 96% of the time. 

Schools will provide a written reference 
guide that spells out rules, possible rewards, 
and consequences, and will reiterate the 
policy on a regular basis to maintain 
consistency.  

Educators and Administrators will establish 
specific school plans for reducing chronic 
absence. 

Students will not attend town sports 
games/practices/Boys and Girls Club, etc. on 
days they were not present in school. 
 
Students will seek out support and help 
after an absence. 

Schools will work with outside community 
programs to create policies and remove 
barriers to attendance.  For example:  
health interventions such as flu shots, 
dental checkups, asthma preventative 
programs, and incentive programs. 
 

Educators will share with students the 
impact of chronic absenteeism. 
 
Educators will teach students the 
importance of self-care and healthy daily 
routines (sleep, nutrition, etc.) and the 
impact of these habits on learning. 
 

Students will maintain healthy daily routines 
(sleep, nutrition, hand-washing, etc.) so that 
they are less likely to need to miss school. 
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Schools will create a team that regularly 
reviews attendance data for trends and 
identify how many and which students fall 
into the different tiers. 
 
Schools will review attendance data on an 
annual basis to monitor the effectiveness of 
the tiered interventions. 
 
Schools will follow state attendance laws: 
According to Chapter 76 #19, each district 
employs an attendance “officer” who helps 
to organize, track, and act when students 
are not in attendance. 

Educators and Administrators will work to 
address issues that are found to cause 
absenteeism (bullying, health, 
transportation, etc.). 
 
Educators will use issues from Tier II and 
Tier III students to identify ways to prevent 
absenteeism. 
 
Educators will identify common barriers that 
impact attendance, understand cultural and 
economic biases and obstacles, and 
establish ways to address these barriers. 
 

 

Family Engagement 

Schools will contact family after each 
absence, and monitor data on a regular 
basis to identify possible causes for 
absenteeism and tardiness. 
 
Schools will provide parents an overview of 
attendance policies in precise, fully 
accessible language. 
 
Schools will share with families the impact 
of chronic absenteeism. 
 

Educators will give parents an outline of 
what a day looks like for students so they 
know what happens when students miss a 
day (learning objectives for the day and 
activities). 

Families will support their child’s education 
by making sure that students are at school 
on time every day, and ready to learn. 
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ATTENDANCE SUPPORTS 
Tier II 

TARGETED SUPPORT:                                   Students Missing 5 – 9% (At Risk) 

Environment Staff Student Ownership 
Schools will closely monitor data of students 
who are in Tier II. 
 

Educators will review attendance every 
week and look for patterns in attendance, 
underlying causes for absences and need for 
more intensive support. 
 

Students will understand that they are 
receiving more support and education in 
this area because their attendance is a 
problem that needs to be solved. 
 
Students understand that staff will be 
looking for them when they are not in 
school. 

Schools will continue Tier I practices of 
intervention on a more personal and 
individual basis. 

Educators will collaborate with all 
stakeholders to form goals and choose 
strategies to implement. 
 

Students will take ownership in identifying 
causes and working with staff/family to 
form goals and learn strategies to solve the 
problem. 
 

Family Engagement 

Schools schedule a time to meet with 
parents to form a plan. 
 
Schools will develop a shared 
comprehensive list of the outside agencies 
that are available in the community. 
 

Educators participate in forming a plan with 
administrators and family. 
 
Educators anticipate when an absence may 
occur and intervene creatively by reaching 
out to families to stress the importance of 
attendance (i.e. half days, transportation 
issues, etc.). 
 
 
 

Family participates in meeting with staff and 
forming a plan to address attendance issues. 
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ATTENDANCE SUPPORTS 
Tier III 

INTENSIVE SUPPORT:            Students Missing 10% or More (Chronic Absenteeism) 

Environment Staff Student Ownership 
Schools will partner with outside agencies to 
support students at this level by sharing 
data.  
  
Schools consult with community mental 
health professionals, physicians, family 
members, sometimes officers of the court -- 
Systems of Care/Wrap-Around Services, etc. 

Educators will provide resources for parents 
in need, and intensify outreach. 
 
Educators will determine if the Courts have 
access to additional programs or services 
that would assist the family in overcoming 
barriers to attendance. 

Students will understand that staff and 
outside agencies will be working with them 
and the family to improve and remove 
barriers to attendance.   
 
Students are learning lifelong strategies for 
managing real life expectations 

School will review and reevaluate Tier II 
interventions and adjust as needed. 
 
Schools will continue to monitor attendance 
and respond at each absence. 

Educators will work with relevant agencies 
to develop a comprehensive educational 
plan that also address student and family 
needs. 
 

Students understand that there is an 
educational plan and a goal for 
improvement (age-appropriate). 
 
Students participate in regular check-ins. 

School will use a protocol or transitional 
meeting for sharing attendance data and 
interventions that have been used with 
students who transfers within District. 

Educators will share and use information 
from other schools to maintain a consistent 
attendance plan. 

Students will be involved in transitional 
meetings (age-appropriate) 

Family Engagement 

Schools tap into their own in-house 
resources to support parents. 

Educators determine if the student and 
their family is or should be agency involved.  
If they are, a meeting will be set prior to the 
beginning of school to coordinate services. 
 
Educators will work with families to avoid 
legal consequences to the extent possible. 

Family participates in meeting with staff and 
form a plan to address attendance issues. 

 



FOCUSED QUESTIONS RELATED TO STRATEGIC SUPPORTS TO PROMOTE  
DEEP THINKING AND REFLECTION OF THE MTSS FRAMEWORK 

EASE IMPACT SYNERGY SEQUENCING PACING 

 Do we know how 
to do this? 

 What resources 
are required for 
these supports? 

 Can we 
reallocate 
existing 
resources or do 
we need to 
generate new 
resources? 

 Are these groups 
of people to 
whom this is 
really important 
or who is likely to 
need to be 
persuaded of its 
merits? 

 What evidence 
do we have that 
doing this will 
have a major 
impact on 
achieving the 
district’s 
objectives? 

 How much of an 
impact will the 
identified 
supports have in 
improving the 
district’s 
performance? 

 How might these 
supports work 
together? 

 Are there any 
supports that are 
essential to do in 
combination to 
maximize their 
value? 

 Are the supports 
complementary 
and mutually 
reinforcing? 

 Are there any 
supports that are 
essential to 
start/complete 
before others? 

 Are there any 
quick wins? 

 Which things can 
the system do 
well and how 
long will it take? 

 Do you have to 
extend your 
timeframe to 
accomplish the 
support(s)? 

 



V. Matters for Discussion 

1. Discussion of the Hudson School Secretarial Negotiation Team Members 

 



HUDSON PUBLIC SCHOOLS 

 

SCHOOL COMMITTEE MEMBERS ASSIGNMENTS 

2018-2019 
 
 

Sub-Committees:  
1.     Budget:  All Committee Members 

2.     Policy:  Steve Smith, Liz Hallsworth, Matt McDowell 

3.     Strategic Goals: Adam Tracy, Glenn Maston, Liz Hallsworth 

4.     Superintendent’s Evaluation:  Glenn Maston, Nina Ryan, George Luoto 

Negotiation Teams: 
1.     Teachers: Adam Tracy, Steve Smith 

2.     Paraeducators: Glenn Maston, Nina Ryan 

3.     Secretaries: George Luoto, Matt McDowell, Steve Smith 

4.     Custodians: Liz Hallsworth, Adam Tracy 

School Councils: 
1.     Hudson High School: George Luoto 

2.     Quinn Middle School: Matt McDowell 

3.     Farley: Liz Hallsworth 

4.     Forest Ave: Glenn Maston 

5.     Mulready: Nina Ryan  

Other Responsibilities: 
1.     Teacher Sick Bank: George Luoto, Nina Ryan 

2.     Special Education Parent Advisory Council (SEPAC) Liaison: Steve Smith 

3.     CHAPS Board Representatives: Nina Ryan, Steve Smith  



VI. Matters for Action 

1. Second  Reading  and Approval of Proposed Adoption of School Committee Policy BEDB-

E- Agenda Format  
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Agenda Format 

At regular meetings, the following will be the customary order of business: 

1. Call to Order 

2. Approval of Minutes 

3. Superintendent’s Report 

4. Student Presentations 

5. Community Comments, time limit of such to be 10 minutes 

6. Special Reports and Presentations 

7. Matters for Discussion 

8. Matters for Action 

9. New Business  

10. Executive Session (if necessary) 

11. Adjournment 

 

SOURCE:  MASC 

 

Approved by Hudson School Committee – April 24, 2018 
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Agenda Format 
 

At regular meetings, the following will be the customary order of business: 

 
1.   Call to Order 

 

2.   Approval of Minutes 
 

3.   Public Participation 
 

4.   Reports and Presentations 

a.   Report of the Superintendent 

b.   Sub-Committee Reports (if needed) 

c.   Student Presentation 
 

5.   Matters for Discussion 

a.   Old Business  

b.   New Business 
 

6.   Matters for Action 

a.   Old Business 

b.   New Business 
 

7.   Items of Interest to the School Committee 
 

8.   Executive Session (if necessary) 
 

9.   Adjournment 
 
 
 

Consent Agenda 

To encourage efficiency during school committee meetings, the school committee may 

elect to use a consent agenda for items which usually do not require discussion or 

explanation. A consent agenda allows the board to consider and vote on certain items as a 

group with a single motion. 

 
Any school board member may request to remove any item from the consent agenda. The 

request does not require a second or a vote by the school board. An item removed from the 

consent agenda will be discussed and acted upon immediately following the consideration 

of the consent agenda. 
 
 
 
 
 
 

Approved by Hudson School Committee – October 23, 2018 
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VI. Matters for Action 

2. Approval of Employment Contract for Cathy Kilcoyne to serve as Director of Pupil Services 
 



VI. Matters for Action 

3. Approval of 2018 MASC Resolutions 
 









VI. Matters for Action 

4. Approval of 2018-2019 Superintendent Evaluation Goals 
 



  

Hudson Public Schools 

SUPERINTENDENT EVALUATION PROCESS 
MARCO C. RODRIGUES, ED.D. 

 

OCTOBER 15, 2018 
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SUPERINTENDENT EVALUATION PROCESS 

 

 

EVALUATION PROCESS 

    

 

 

Marco C. Rodrigues, Ed.D. 

2018-2019  

 

 

CYCLE 1 – SELF-ASSESSMENT 

 
Facts: 
 

1. 2018 MCAS results indicate slight overall improvement in English language arts and no 

significant change in mathematics.   

2. Science and Technology/Engineering is the area with the greatest need for 

improvement.  

3. The Accountability and Assistance Level indicators revealed targeted areas in need of 

improvement.  

4. The student population identified as “High Needs” (special education, English learners, 

and economically disadvantaged) requires the greatest attention and opportunity for 

growth and improvement.  

5. A new District Improvement Plan (DIP) has been developed to guide the District 

Leadership Team, teaching staff, and support personnel in creating internal capacity to 

advance student achievement.   

6. The Student Growth Percentile continues to be strong with opportunity for growth in 

particular subjects and grade levels. 

7. Instructional Leadership Teams have been created at each school to oversee all aspects 

of instructional practices. 

8. The District has made significant advancement in curriculum mapping and alignment.  

9. The 1:1 device program has been expanded to grades 6 and 11 this year.  

Five-Step 
Cycle 
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10. The Multi-Tiered System of Supports Framework has been developed to support 

students academically, social emotionally, and with attendance issues.   

11. A Budget Strategic Stabilization Plan has been created and it contains steps to narrow 

the revenue gap by consolidating and reducing current and future expenditures through 

the Zero-Based budgeting process.  

12. Two Contract Bargaining Agreements (Secretaries and Custodians) are expiring by the 

end of 2018-2019 school year.  

 

 Self-Assessment: 
 
During my first year in the Hudson Public Schools, I developed an Entry Plan that resulted in a 
detailed Entry Findings Report that was introduced to the School Committee in January 2018. 
The report identified the District’s assets and opportunities for inquiry and growth. The 
findings were organized into five focus areas: Organizational Effectiveness, District and School 
Climate and Culture, Teaching, Learning and Student Supports, Communication, and Budget 
Development.  
Through these findings, additional data, and other reports a series of steps were taken to 
develop structural systems and platforms to address areas identified as in need of growth: 
 

1. Multi-Tiered System of Supports framework 

2. Instructional Leadership Team at each school 

3. Zero-Based approach to budgeting 

4. Budget Strategic Sustainability Plan  

5. Policy revision 

6. Curriculum Development 

7. Emergency Management System Protocols 

8. District-wide Professional Development Plan 

 
In addition, through a focused budget process, the District was able to accomplish new 
courses, programs, and services for the 2018-2019 school year. 
I am happy with the accomplishments thus far and am optimistic about the prospects for 
continued improvement and growth in the coming years. The District Leadership Team will 
monitor the implementation of new programs, services, schedules, and will continue to 
evaluate our practices to ensure that the District Improvement Plan is producing the 
anticipated results and that the Hudson Public Schools continue on its path of academic 
excellence. 
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 CYCLE 2 – GOAL SETTING AND PLAN IMPLEMENTATION 

 
Goal 1: Student Learning 
By June 2019, the Actions Steps for each Strategic Priority identified under the District 
Improvement Plan will be implemented.  
 
Key Strategic Actions 

1. By November 2018, present to the School Committee the Action Steps devised by the 

District Leadership Team. 

2. By February 2019, through the District Leadership Team, evaluate the implementation 

process and provide a mid-year status report to the District and to the School Committee.  

3. By June 2019, evaluate the implementation process and develop a summary of findings 

report in preparation for the Summer Leadership Institute.   

 
Benchmarks 

1. Presentations completed on schedule. 

2. Summary of findings report completed.  

 
Goal 2: Professional Practice 
To strengthen the District Leadership Team’s ability to communicate effectively and to develop 
a culture of mutual accountability by focusing on the agreed upon norms of collaboration and 
decision making process.   
 
Key Strategic Actions 

1. By October 2018, complete Steps 1 and 2 of the Educator Evaluation Cycle for all principals 

and district administrators the superintendent supervises. 

2. Review the norms of collaboration at each leadership team meeting (Cabinet, Principals, 

DELTA, and ELEVATE). 

3. At the end of each leadership team meeting, ask participants the following questions:  

a. What are the key takeaways from this meeting? 

b. What decisions were made? 

c. What are our next steps? 

4. By June 30, complete an assessment of the District Leadership Team’s overall effectiveness.  

 
Benchmarks  

1. Completed Educator Evaluation process including a mid-year cycle review. 

2. Completed analysis of District Leadership Team effectiveness.  
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Goal 3: District Improvement  
By March 2019, the Budget Leadership Team, in conjunction with School Committee Members, 
will develop the FY20 Budget for the Hudson Public Schools.  
 
Key Strategic Actions 

1. By October 2018, members of the Budget Leadership Team participate in budget 

parameters and priority setting session aligned with the Zero-Based Budget process and 

Budge Strategic Sustainability Plan. 

2. By November/December 2018, members of the Budget Leadership Team present their 

school/department resources allocation proposal for FY20. 

3. By February 2019, conduct at least two resource allocation prioritization sessions with 

Budget Leadership Team and Budget Sub-Committee.  

4. By March 2019, deliver to the School Committee the FY20 Budget for deliberation and 

approval.  

 
Benchmarks 

1. Completed parameters for budget setting. 

2. Completed prioritization sessions with School Committee. 

3. FY20 Budget approved by the School Committee and submitted to Town officials.   

 
 
Goal 4: District Improvement   
To guide the process and to successfully negotiate a new Collective Bargaining Agreement 
(CBA) with the Hudson School Secretaries Association and the AFL-CIO, Local Council 93 
(Custodians) during the 2018-2019 school year.   
 
Key Strategic Actions 

1. By early Fall 2018, communicate with both associations and officially open the 

bargaining process.  

2. By December 2018, propose timeline for the traditional bargaining sessions. 

3. By December 2018, complete one CBA review with the School Committee Negotiation 

Team. 

4. By late Spring 2019, reach a tentative agreement for a new CBA for each Association.  

 
Benchmarks 

1. Completed official communication and timelines. 

2. CBAs reviewed and areas to be negotiated identified. 

3. CBA ratified. 



VI. Matters for Action 

5. Approval of Grants Awarded 
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